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KSNA: Quality Assurance Visit Report
	School Name:
	St Lawrence CE Junior School

	Visit Date:
	6/10/2025
	DfE Number
	936/3341

	Headteacher:
	Grace Maclean
	Ofsted
	Date
	14/11/2023

	Chair of Governors:
	Graham Lovelace
	
	Grade
	Good

	SAfE SIA/SP:
	Richard Blackmore
	
	Type
	Ungraded



	

	Context

	NOR
	309/360
	Main Ethnicity Groups
	White British 70%/11 groups out of a possible 17

	PP
	6.8%
	SEND 
	17%
	EAL
	9.4%

	Attendance

	24-25= 97%
	SEND Support
	20%
	Exclusion
	Pupils
	0

	
	Current= 97.4%
	
	
	
	FTE
	0

	
	PP=95.6%
	
	
	
	
	

	Persistent Absence
	24-25= 5%
	EHCPS
	3%
	
	Days
	0

	
	Current= 6.5%
	
	
	Stability 
	99.6%

	
	PP=0.9%
	
	
	
	

	Are any pupils accessing alternative provision?
	No. One child is on a part time timetable – all recorded in half-termly PMOOE and assessed on a weekly basis.

	2025 Data:

	MTC
	81% = 25/25 
	
	

	
	Reading
	Writing
	Maths
	RWM

	
	EXS+
	GDS
	Prog
	EXS+
	GDS
	Prog
	EXS+
	GDS
	Prog
	

	KS2
	All
	86
	62
	
	82
	23
	
	89
	48
	
	75

	
	PP
	87.5
	32.5
	100
	75
	0
	100
	50
	0
	100
	

	
	NA
	(%)
	(%)
	
	(%)
	(%)
	
	(%)
	(%)
	
	(%)




	Discussion notes and evidence from Learning Walk:

	Safeguarding:

	
· There is a linked governor focused on safeguarding. The governor visits the school very regularly.

· Governors complete frequent visits to the school, and the inclusion of safeguarding forms a platform within visits.

· Governors drill down into the school’s safeguarding practice closely and the effectiveness of the school’s safeguarding policies and procedures.

· In a recent survey 100% of parents feel that their child is safe. This strong view is echoed in the response from pupils.

· CPOMS is used to record concerns. This development has sharpened the recording of incidents with communication being appropriate and swift to those who require it.

· Safeguarding is a feature in every governor subcommittee meeting. This illustrates the prominence of this aspect of the school and governors’ work.

· Governors, the school leaders and staff use KCSiE 2025 to guide the school’s processes and procedures. Checks om staff understanding of their responsibilities within this framework are made by leaders.

· The SCR is checked regularly by senior leaders and by the safeguarding governor on behalf of the governing body.

· Staff receive safeguarding training at the start of the year. There are ‘hot topics’ throughout the year to maintain the staff awareness and knowledge of best safeguarding practice and current issues.

· The training in safer recruitment is completed by the headteacher, SBM and two governors.

	Quality of Education:

	· Teachers provide opportunities to revise previous learning meaningfully. As part of this, pupils’ understanding is thoroughly checked to make sure that the grasp of the key knowledge is very secure.

· Teachers are clear in the ‘I do’ approach to model thinking, for example, in mathematics staff challenge pupils to round 2478 to the nearest 10 using this approach. This enables pupils to be accurate in their understanding, having seen it for themselves.

· Teachers routinely ask pupils how they arrive at specific answers. This illustrates to other pupils the method of calculating and strategy for responding to a problem or question put to them.

· The staff centre on vocabulary successfully. It is reinforced in explanations and through the displays that have been developed in the classrooms. This is the case for different subjects, including English and mathematics.

· Teachers analyse texts carefully. This enables pupils to have a strong understanding of sensory detail and prepositional phrases and how these may be employed in their own writing.

· The explanations of writing devices, such as figurative language are clear and well-illustrated. The pupils are gripped and highly attentive, for example in Year 6 as the teacher expertly analyses a text. This is demonstrated in the pupils’ responses to the teachers’ questions and challenge to provide examples.

· Teachers reinforce learning clearly and enthusiastically using consistently the ‘I do’ ‘We do’ methodology. This encourages pupils to use the taught knowledge in their own work with accuracy.

· The ‘I do’ ‘We do’ methodology provides pupils with support with the evolving development of their ideas. This is additionally helped by the modelling of, for example, how to create and advance a character description.

· The structure of lessons includes very positive times for supporting pupils who need it most with the pre teaching of key concepts. Ine one mathematics lesson this provided a strong opportunity to reinforce basic mathematical knowledge.

· Staff have developed pupils’ ability to know when resources will support their learning. This is effective in securing and building pupils’ confidence in using key skills. In a mathematics lesson this developed fluency in the study of digit numbers and ones.

· The SENDCo confirms an increase in the number of pupils with SEND. The use of ordinarily available provision is the first strategy, which may include the use of visual prompts but moves to the assess, plan, do, review process if required.

· There is close working between the SENDCo and the staff to ensure that the staff have the skills to use the most impactful strategies in lessons. Training for staff has included a focus on autism.

	Effectiveness of Leadership & Governance:

	· Leaders have made judicious changes to the delivery of the curriculum. For example, they have changed to a flexible grouping approach during lessons. Leaders confirm the impact on learning and pupils’ confidence through the greater challenge and pace to learning.

· Subject leaders understand their subjects. They use data and assessment carefully. This informs them as to the impact of the implementation of the curriculum expectations and goals within the planned curriculum.

· The writing curriculum is strong with a focus on purpose. The leadership have developed a strong sense of what is a secure fit and best fit model. The school have assessment criteria for each year group linked to both the purpose and the teaching.

· Leaders have ensured that assessment supports the progression of pupils’ learning in writing very closely and effectively. These provide a precise structure and framework for teachers from which to deliver learning.

· The school leaders have developed a coherent planning sequence. This, for example in writing ensures that there is a secure build towards writing independently and using what they have learned before in English lessons.

· There is close alignment to the planning sequence and the school’s marking and feedback approach. This means that there is a strong and purposeful stance towards guiding pupils to the key elements of the essential learning, particularly when they have more limited understanding.

· The governors are active in carrying out their core functions and duties, visiting the school regularly. They ensure that there is a high level of focus on the key aspects of the school’s improvement priorities and the performance of pupils, including disadvantaged pupils.

· Governors analyse the achievement information carefully and understand it in detail. This information is balanced alongside wider evidence of the impact of the school’s work and provision.

· The governors’ committees check and confirm the strategic improvements that leaders have made within the school. They receive reports on how the operational practice impacts upon the strategic priorities that have been selected.

· Leaders prioritise the attainment of disadvantaged pupils, pupils with SEND and those pupils that are more vulnerable. This includes a sharp evaluation and determined approach to ensuring reach towards the higher standard in both core and foundation subjects.

· The leadership of the provision for pupils with SEND is strong. The support for staff either from within the school or from outside agencies and partners has been mapped out well and matches the needs of the pupils.

· The school works closely with parents of children with SEND. This includes regular communication and invites to talk about their child, their progress towards individual goals and the strategies that the school use to support their academic growth and personal development.

· The provision for pupils with SEND features on the school’s improvement plan. This includes the development of inclusive practices as well as continuing to enhance the skills of the wider staff team.

· The leadership of SEND has a clear view of the needs of pupils for the future. Leaders are aware of where pupils with SEND need to reach to ensure that they are ready for their next stage of their education and plan successfully for this.




	Recommendations:

	Ensure that:
There is a close match between the learning objective and the initial phase of the lesson and how it feeds into the learning and knowledge to be learned.
Pupils when given time in talk partners have a clearly defined task as they enter into talk.

	Support requested from SAfE:
e.g. curriculum expertise, events etc…
	

	Capacity to support other schools:
e.g. strengths
	

	Engagement with SAfE:
e.g. memberships, events, courses, SLA?
	

	Headteacher

	Name:
	Signature:
	Date:

	Grace MacLean
	[bookmark: _GoBack]G. MacLean
	8/10/25

	SAfE SIA/SP:

	Name:
	Signature:
	Date:

	Richard Blackmore
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	7/10/2025

	This report will be shared with:
	•	Surrey County Council School Improvement Team
•	Surrey Alliance for Excellence (SAfE)
•	Chair/Vice Chair of Governors 
•	Headteacher
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